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Introduction Professional standards establish expectations for individuals and

organizations continuously planning for, engaging in, and reflecting
on the goals and activities of a profession. Since 1992, the Association
of Teacher Educators (ATE) has articulated professional standards

to describe the ways that teacher educators guide and support the
preparation and professional development of educators.

Early in the 21st century, educators confronted a series of significant
global challenges including, but not limited to, a worldwide pandemic,
a polarized political environment, and emergent artificial intelligence.
Considering the seismic changes to the education landscape, in 2022,
the ATE president appointed a Commission to review, reimagine, and
revitalize the ATE Teacher Educator Standards.

Both novice and experienced educators acknowledge that the
overarching challenge is their responsibility to enlighten, equip, and
empower their learners for the future. Building upon their profound
understanding, robust insights, and multiple perspectives, educators
articulate a compelling vision of learners’ future achievement

and active participation in an interdependent global society. The
ATE Teacher Educator Standards frame this vision to strengthen
educational capacity and inspire meaningful action.
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Description
of Teacher
Educators

Teacher Educator
Standards in
Action

ATE TEACHER EDUCATOR STANDARDS (3rd edition)

Teacher educators are professionals including preK-12th grade, higher
education, and community practitioners from initial preparation
throughout life-long development. During their professional careers,
teacher educators develop, facilitate, model, analyze, and enhance their
expertise based on educational theory, research, and practice. They are
dedicated to the preparation and advancement of high-quality educators
and teacher educators who are essential for learners’ success and
society's future.

The ATE Teacher Educator Standards are designed to provide the
foundational learning and specialized practice of teacher educators with
formative, actionable, and aspirational guidance and support. Each of the
12 Teacher Educator Standards is coupled with Standards in Action that
serve as illustrations to encourage continuous learning and pragmatic
adaptation relevant to each facet of teacher education. The Standards

in Action offer a vision of teacher education grounded in teaching,
professional learning, innovation, and leadership. Rather than presenting
a rigid and comprehensive checklist, the Standards in Action apply to
multiple standards and emphasize the dynamic, interconnected, and ever-
changing roles teacher educators play and the multiple responsibilities
they fulfill in shaping the future of education. They are not only a collection
of best practices but also are a call to engage in continuous reflection,
inquiry, and professionalism to ensure all learners thrive.
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Graphic Organizer
ATE Teacher Educator Standards
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Teacher
Educators

The ATE Teacher Educator Standards are represented graphically as 12 intertwined infinity loops, or
Maobius Strips, which convey both the infinite ways even a single standard can be implemented and
the continuous development of the professional educator over the course of a career.

Teacher educators uniquely combine the standards to create environments, experiences, and
exchanges that address the contexts and needs of professional educators. This vision of professional
educators is the impetus for the Standards in Action.
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Teacher Educator Standards and Descriptions

Standard 1:
Teaching and Learning

ATE TEACHER EDUCATOR STANDARDS (3rd edition)

Description: Teacher educators prepare teacher candidates and
provide professional development for educators to advance their
professionalism. Based on educational theory, research, and
practice, teacher educators design programs, develop courses,
and provide experiences framed by the ATE Teacher Educator
Standards and ATE Clinical Experience Standards. Effective teaching
and learning are emphasized and evident in preK-12th grade,
higher education, and community settings ensuring educators

and learners, in all contexts, feel safe, welcomed, and wanted.
Interactions are positive, productive, and professional. When

all educators and learners see themselves in the curriculum,
instruction, assessments, and community, they participate
authentically in learning. Every voice is heard, everyone’s presence
is honored, and everyone experiences a sense of belonging.
Teacher educators ensure that teaching and learning are
intentionally purposeful, developmentally appropriate, intrinsically
rewarding, and mutually beneficial for educators and learners.

Standard in Action: Teacher educators...

* Engage in continuous .
acquisition of theory- and
research-based concepts and
practices.

e Design programs, courses, and
experiences framed by ATE
Teacher Educator Standards
and ATE Clinical Experience
Standards.

* Facilitate purposefully engaging
and learner-centered instruction.

Develop an intentional
curriculum ensuring effective
teaching strategies and
engaging learning experiences.

Cultivate authentically
supportive learning
communities.

Provide developmentally
appropriate resources and
individually differentiated
accommodations.
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Standard 2: Description: Teacher educators equip themselves, learners,

Cultu rally Sustainable colleagues, and community practitioners with multiple ways to

Professionalism understand, accept, navigate, and honor individual identities.
Teacher educators also become aware of and are attentive to the
intersectionality of individual identities associated with learners’
backgrounds, experiences, perspectives, and traditions. Teacher
educators are responsible for integrating cultural content across
the curriculum, instruction, assessment, and learning community.
Culturally sustainable professionalism strengthens intercultural
understanding of and authentic respect for individual educators
and learners.

Standard in Action: Teacher educators...

e Understand and incorporate * Promote awareness, enaction,
multiple perspectives. and empowerment of
individual educators’ and
learners' backgrounds,
experiences, perspectives, and
e Ensure culturally sustainable traditions.
professional objectives
and outcomes in learning,
interactions, and the
environment. * Communicate respectfully and
compassionately.

* Use culturally relevant
materials and resources.

*  Employ shared decision-
making and governance.
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Standard 3: Description: Teacher educators design formative and summative

Assessment and assessments aligned with standards, curriculum, and instruction in

Evaluation various ways that are culturally sustainable and developmentally
appropriate. Assessments monitor and measure learners’
individual and collective learning. From their documented
evidence, teacher educators simultaneously analyze data and
modify their practice to increase learning and efficacy. Teacher
educators conduct evaluations of curriculum, instruction,
assessments, and environments of preK-12th grade classes,
teacher education courses, teacher education clinical experiences,
and community education settings to optimize objectives,
engagement, and outcomes.

Standard in Action: Teacher educators...

* Demonstrate evidence * Communicate expectations
of reflective and reflexive with objectives, engagement,
practices. outcomes, and assessments.

*  Align assessment with * Maintain accurate records.

standards, objectives,

* Analyze and communicate data
engagement, and outcomes.

(qualitative and quantitative).

* Provide timely and constructive
feedback.
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Standard 4:
Technology and
Innovation

ATE TEACHER EDUCATOR STANDARDS (3rd edition)

Description: Teacher educators leverage digital tools and

platforms (including, but not limited to, devices, applications,

and systems) integrated throughout teaching and learning in

ways that are meaningful, relevant, and appropriate. Technology
resources equip learners and teachers with knowledge, skills, and
perspectives associated with continual and rapid changes. Teacher
educators advance their use of technology, while guiding and
supporting learners, colleagues, and community practitioners to
utilize technology resources and techniques for communicating,
documenting, and seeking information. Innovation promotes open-
mindedness, decision-making, and problem-solving in a digital-
resource-rich environment, generating curiosity, critical thinking,
and creativity. Teacher educators emphasize ethics through clear
truthfulness, responsible application, and potential bias of system-
generated artifacts. Technology and innovation function together to
instill an outlook of adaptability, an acceptance of forward-thinking,
and a commitment to lifelong learning.

Standard in Action: Teacher educators...

* Possess an outlook of curiosity, * Use technology for effective

innovation, critical thinking, and communication, collaboration,

continuous learning. research, and documentation.
»  Stay current with the newest * Implement technology and

innovations in technology. innovation responsibly to

advance learning.
* Support learners' safe and &

ethical use of technology. *  Model technology-based
decision-making.
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Standard 5: Description: Teacher educators engage in formal and informal

|nquiry, Research, inquiry and research to advance their knowledge of and

and Scholarship contributions to the teaching profession and themselves.
Sharing and utilizing scholarly resources improves teacher
educators’ awareness, facilitation, and refinement of educational
environments, teaching strategies, and learning experiences.
Advancing their knowledge of the teaching profession allows
teacher educators to understand their learners’ cultural contexts,
promote learners’ holistic academic progress, and support
learners’ holistic well-being in all educational settings. Discoveries
gained from inquiry and research generate insight and inspiration
to be shared with wider audiences through various modes of
academic scholarship.

Standard in Action: Teacher educators...

» Establish a professional stance ¢  Build upon scholarly

toward critical self-inquiry. discoveries to conduct
* Engage in consistent and ?gf;riﬁle and applied
continuous reflectivity and ’
reflexivity. e Participate in collaborative
* Use current qualitative, inquiry, re;earch, and
scholarship.

guantitative, action, and mixed-

methods research to enhance * Seek opportunities to share

teaching and learning. results of research with
colleagues.

ATE TEACHER EDUCAT STAN




Standard 6: Description: Teacher educators participate in and provide for

Professional Lea rning various learning and development activities and experiences

and Development that enhance educators’ practices and perceptions within their
professional context throughout their careers. Applicable to their
personal, professional, and pedagogical performance, engagement
in professional learning and development offers opportunities
for teacher educators to design, model, review, and improve their
expertise based on educational theory, research, and/or best
practice. As reflective and reflexive practitioners, teacher educators
advance their expertise and improve instructional effectiveness
to foster a culture of continuous growth for themselves, learners,
colleagues, and community practitioners.

Standard in Action: Teacher educators...

* Develop individualized and * Connect with other
specific learning plans. professionals in various
communities to create

* Engage in professional

. networks.
development expectations.
* Refine instructional strategies

based on professional learning.

*  Apply professional learning
with actionable outcomes
focused on learning. * Accept opportunities to lead

professional learning and
development experiences.
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Standard 7:

Leadership

ATE TEACHER EDUCATOR STANDARDS (3rd edition)
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Description: Teacher educators exemplify leadership in all settings
to enhance teaching and learning that improves student learning
opportunities and outcomes. Based on educational theory,
research, and practice, leadership occurs informally and formally
through intentional and purposeful interactions with learners,
colleagues, and community members. As leaders, teacher
educators nurture and model qualities, concepts, and practices that
motivate, engage, and reward the attainment of collective goals.
Shared governance and informed decision-making emphasizing
ethics and integrity ensure transparency, accountability,
communication, and trustworthiness. These components of
leadership guide teacher educators in all capacities as they lead
and build leadership among their constituents.

Standard in Action: Teacher educators...

* Acknowledge their roles and * Engage community
strengths as instructional stakeholders advancing shared
facilitators. decision-making.

* Understand past events * Account for transparency,
and present dynamics from accountability, communication,
multiple perspectives. and trustworthiness.

* Communicate and promote * Maintain a strong community
thoughts and ideas effectively identity that nurtures
to a variety of audiences. collaborative belonging.
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Standard 8: Description: Teacher educators utilize mentoring and coaching

Mentoring and practices to guide and support the personal, professional,

Coaching and pedagogical growth and development of themselves,
learners, colleagues, and community practitioners. Although
similar, mentoring and coaching serve different purposes
and incorporate different assistive approaches. A mentor is
a knowledgeable insider who provides specific guidance and
support associated with an individual's immediate and long-
range needs relevant to their professional environment. A coach
is a thinking partner who prompts the protégé’s overarching
thoughts, feelings, decision-making, and agency relevant to their
concerns and experiences through reflectivity and reflexivity.
Both mentoring and coaching offer teacher educators with
approaches to improve teaching and learning.

Standard in Action: Teacher educators...

* Recognize abilities and * Identify patterns and paths to
situations to provide and improve teaching, learning,
to receive mentoring and and leading.
coaching. * Incorporate mentoring and

* Engage in mentoring and coaching strategies into
coaching knowledgeably and curriculum, instruction, and
mindfully. assessments.

* Emphasize benefits for * Guide learners in applying
mentors and novices as well as mentoring and coaching
coaches and protégés. practices to foster growth in

themselves, their colleagues,
and those they teach.
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Standard 9:
Collegiality,
Collaboration,
and Partnerships

Description: Teacher educators initiate and contribute to co-
constructed professional relationships with their colleagues in
preK-12th grade, higher education, and community educational
settings. Cooperative interactions among co-workers foster
positive and productive educational environments offering

benefits to participants, programs, and policies evident

in teaching, scholarship, and service. Through collegiality,

teacher educators expand their knowledge and enhance

their perspectives. Through collaboration, teacher educators
integrate multiple perspectives, address current and anticipated
educational challenges, and analyze their programs and policies
for alignment with educational theory, research, and practice.
Collaboration, particularly with external partners, enables teacher
educators to meet the needs and interests of themselves,
learners, colleagues, and community practitioners.

Standard in Action: Teacher educators...

ATE TEACHER EDUCATOR STANDARDS (3rd edition)

Acknowledge the importance
of each practitioner’s ideas and
contributions.

Establish learning communities
of trust and belonging.

Accentuate mutual respect,
open-mindedness, and forward
thinking.

Engage in open dialogue and
shared decision-making.

Implement forward-thinking
approaches and educational
reforms that strengthen
collegiality, collaboration
and partnerships.

Promote professional
partnerships among preK-12th
grade schools, higher education,
and communities.
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Standard 10:
Program and Policy
Development

TEACHER ED

Description: Teacher educators fulfill critical roles and valuable
responsibilities in their leadership of and contributions to the
origination, enactment, and continuous analysis of the programs
and policies that inform, guide, and support themselves, learners,
colleagues, and community practitioners. Teacher educators
cultivate meaningful, relevant, and progressive understanding
for improving student learning, engagement, and outcomes.
Programs and policies apply to teacher preparation, including
higher education courses and clinical experiences (as delineated
in the ATE Clinical Experience Standards), and higher education
and community educational programs related to teacher
advancement. All programs and policies are grounded in and
built on educational theory, research, and practice; aligned with
national and state standards; contextualized by contemporary
topics and issues; and ensure that the voices of teacher educators
and learners are heard and honored.

Standard in Action: Teacher educators...

* (Conductacomprehensiveand e
authentic review of programs
and policies involving all
participants in preK-12th grade
schools, higher education, and
communities.

Develop and integrate ATE
Teacher Educators Standards
and ATE Clinical Experience
Standards prominently across
programs and policies.

* Advance the academic discipline
of teacher education in prek-
12th grade schools, higher
education, and communities.

* Identify needs and define goals
collaboratively.

*  Emphasize meaningful and
relevant learning engagement .
and outcomes.

Collect and analyze data;
review and revise programs
and policies frequently.
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Standard 11: Description: Teacher educators attend to the holistic care of

Educational WeII-Being themselves, learners, colleagues, and community practitioners
functioning as individuals and as members of various collectives.
Educational well-being encompasses all cognitive, emotional,
moral, physical, and social components expressed as thoughts,
beliefs, words, and actions. Teacher educators develop, facilitate,
model, analyze, and enhance characteristics and expressions of
well-being based on educational research to ensure safety, respect,
belonging, relationships, accomplishments, and support evident
throughout the educational environment.

Standard in Action: Teacher educators...

* Assess and attend to holistic * Provide learning experiences
self-care and individualized to promote individual and
well-being. collective well-being.

* Support and encourage the * Engage in sustaining activities
holistic care for and well-being to apply well-being to teaching
of each participant. and learning.

* Recognize and cultivate the * Increase mindfulness
holistic care for and collective promoting safe, welcoming,
well-being of the community. and respectful relationships

and learning environments.
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Standard 12: Description: Teacher educators embrace their roles and

Advocacy responsibilities as they authentically give voice, promote agency,
and take action to support high-quality teaching and learning in all
contexts. Teacher educators are knowledgeable of current topics,
issues, trends, public opinions, proposed bills, and policies from
multiple perspectives. They effectively communicate, navigate,
negotiate, and assert the needs, rights, interests, and desires of
their constituents and themselves. Teacher educators hold unique
positions to use data, identify implications, inform decisions,
represent multiple perspectives, and ensure productive outcomes
affecting themselves, learners, colleagues, and community
practitioners.

Standard in Action: Teacher educators...

* Identify information to * Incorporate multiple
comprehend various aspects communities and assorted
of and avenues for practicing perspectives in conversations
advocacy. and shared decision-making.
* Seek opportunities to guide * Express voice and choice
and support individuals and respectfully through multiple
communities promoting forms of communication.
change.

* Remain open-minded and
»  Affirm the rights, roles, forward-thinking.

and responsibilities of all

participants.
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Glossary

Advocacy: Advocacy includes the
encouragement, strategies, and
actions beneficial for supporting,
promoting, and/or defending the
rights, interests, and well-being
of learners, educators, schools,
and educational settings (found in
Standard 12).

Agency: Agency conveys the
capacity of educators and learners
to take active ownership of their
teaching and learning, make
meaningful choices, and influence
effective educational experiences
(found in Standards 8 and 12).

Assessment: Assessment denotes
the formative and summative
systematic process of collecting,
analyzing, and interpreting
information about learning and
teaching focused on providing
curriculum and instruction to
advance learner knowledge,
abilities, and outlooks (found in
Standards 1, 2, and 3).

Coaching: Coaching in teacher
education comprises a structured,
goal-oriented process where a
coach attends to the protégé’s
thoughts, feelings, decision-making,
and agency relevant to their
concerns and experiences (found in
Standard 8).

Collaboration: Collaboration
features the action of preK-12th
grade school, higher education,
and community practitioners
working together with learners to
achieve common goals (found in
Standard 9).

Collegiality: Collegiality
characterizes the cooperative and
professional relationships among
educators, grounded in mutual
respect, shared decision-making,
open communication, authentic
collaboration, and collective
responsibility to achieve common
goals integrating teaching and
learning (found in Standard 9).

ATE TEACHER EDUCATOR STANDARDS (3rd edition)

Community Practitioners:
These individuals or groups
from the broader community
offer real-world knowledge,
practical resources, and
multiple perspectives to prek-
12th grade schools and higher
education institutions. They
enrich and expand education
beyond conventional learning
environments (found in Standards

Cultural Humility: Cultural
humility integrates a lifelong
process of self-reflection, self-
assessment, and purposeful
learning related to understanding
and respecting individual
characteristics and human
connections. Cultural humility
focuses on acquiring knowledge
about individual backgrounds,
experiences, perspectives, and
traditions. It prioritizes continuous
reflectivity and reflexivity that
emphasizes the teacher educator’s
capacity and accountability (found
in Standard 2).

Cultural Sustainability: Cultural
sustainability is the ongoing
ability to recognize, maintain, and
support individual backgrounds,
experiences, perspectives, and
traditions. It requires authentic
cultural humility, effective
professional practices, and critical
self-reflection by individuals

and members of the collective
community (found in Standards 2
and 3).

Differentiation: Differentiation
embodies the principle of
providing individual learners with
the developmentally appropriate
resources and support they
want and need to succeed.
Differentiation recognizes that
every learner has individualized
strengths, needs, challenges, and
starting points; therefore, one-
size-fits-all or business-as-usual
approaches may not effectively

address individual learners’
uniqueness (found in Standards 1
and 8).

Efficacy: Efficacy refers to the
beliefs of teacher educators

and learners in their confidence
and capacity to produce desired
outcomes and achieve intended
results. Efficacy can be understood
in terms of individual confidence
and in terms of collective
confidence of a group such as an
entire school, a classroom, or a
community educational setting
(found in Standard 3).

Evaluation: Evaluation involves the
systematic process of determining
the quality and effectiveness of a
program, curriculum, instructional
strategy, learner’s progress, and/or
teacher’s performance. Evaluation
entails making judgments based on
predefined criteria and standards
(found in Standard 3).

Innovation: Innovation unites
imagination, creativity, and
initiative coupled with educational
tools and techniques to improve
learning experiences and teaching
responsibilities, making education
readily available, individually
differentiated, and appropriately
applied. Innovation stimulates the
development of new curriculum
design and instructional strategies
integrating contemporary digital
tools and informative online
resources (found in Standard 4).

Inquiry: Inquiry encapsulates the
informal and formal systematic
process of asking questions,
investigating problems, gathering
evidence, and inferring implications
for developing knowledge through
curiosity, exploration, and critical
thinking (found in Standard 5).

Leadership: Leadership
incorporates the process of guiding
and influencing individuals or
groups within an educational
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setting to achieve shared

goals and enhance learning.
Leadership emphasizes attention
to administrative tasks combined
with ability to inspire, motivate, and
support teachers, learners, and
community practitioners. Effective
educational leadership cultivates
a positive learning environment,
encourages professional learning,
promotes collaboration, and
ensures that policies and practices
align with the wants and needs

of learners and the mission and
vision of the institution (found in
Standards 7 and 10).

Mentoring: Mentoring in teacher
education designates a relationship
in which a more experienced
individual (the mentor) provides
guidance and support to a less
experienced individual (the
novice) to help the novice grow
professionally and personally. The
relationship between mentor and
novice offers mutual learning and
benefits (found in Standard 8).

Professionalism: Professionalism
connotes the conduct, attitude, and
proficiency expected of teacher
educators in their roles and
responsibilities. Professionalism
warrants commitment to ethical
practices, attention to continuous
professional learning, and
dedication to a positive and
effective learning environment

and 9).

Professional Learning:
Professional learning embraces
recurring participation in and
leadership of assorted experiences
for teacher educators to acquire
and share knowledge that
informs, supports, and advances
perceptions and practice (found in
Standard 6).

Reflective Practice: Reflective
practice highlights the habitual
process of the individual teacher
educators’ recognition, analysis,

ATE TEACHER EDUCATOR STANDARDS (3rd edition)

and assessment of their thoughts,
words, actions, and experiences for
learning, growing, and improving
their individual practice (found in
Standard 6).

Reflexive Practice: Reflexive
practice frames the consistent
process of the individual teacher
educator’s critical examination
and utilization of their beliefs,
assumptions, and expectations
that influence their intentions,
interactions, and interpretations
(found in Standard 6).

Research: Research delves into the
systematic investigation, inquiry, or
application of topics and issues to
identify, advance, or revise theories
and practices (found in Standards

Scholarship: Scholarship
delineates the academic pursuit,
creation, and dissemination of
knowledge through rigorous
study, sound research, and critical
reflectivity and reflexivity (found in
Standards 5 and 9).

Teacher Educators: Teacher
educators are professionals
including preK-12th grade, higher
education, and community

practitioners who specialize

in teacher learning from initial
preparation throughout life-

long development. During their
professional careers, teacher
educators develop, facilitate,
model, analyze, and enhance their
expertise based on educational
theory, research, and practice. They
are dedicated to the preparation
and advancement of high-quality
educators and teacher educators
who are essential for learners’
success and society's future (found

10, 11, and 12).

Well-Being: Well-being relates

to the holistic development

and overall state of cognitive,
emotional, moral, physical, and
social health of learners, educators,
and staff associated with the
educational environment. Well-
being accounts for a range of
factors that contribute to a safe,
welcoming, positive, and nurturing
place where everyone can thrive
academically and personally (found
in Standard 11).

PAGE 17



Members of the ATE Commission 2025

Critical Re-Examination of the ATE Teacher Educator Standards

Terrell D. Brown, PhD, Associate Professor, University
of Central Missouri is a teacher educator with

over 15 years of experience in middle/secondary
school education. He has expertise in social studies
curriculum and instruction, historical foundations

of education, diversity and social justice, classroom
management, and discipline and motivation in
addition to 11 years of experience as a middle and
high school social studies educator. Dr. Brown

has chaired UCM's Academic Review Committee,
responsible for revising the campus's general
education program. He also chaired UCM's Faculty
Senate General Education Committee, which was
responsible for evaluating and maintaining the
integrity of the campus's general education program.
Serving on ATE's Board of Directors from 2023 to 2026,
Dr. Brown has Chaired ATE's Billy G. Dixon Distinctive
Program in Teacher Education selection panel and the
Classroom Management Special Interest Group. In
addition to his leadership service, he has served on the
Diversity Committee and the ATE Commission to Re-
examine the Teacher Educator Standards. Dr. Brown
has co-authored peer-reviewed journal articles on
social studies curriculum, formative assessment, and
teacher dispositions.

Rebecca West Burns, PhD, is the dean of the College
of Education at Kutztown University of Pennsylvania. A
nationally recognized scholar in clinically based teacher
education, Dr. Burns focuses on school-university
partnerships, supervision, and teacher leadership.
She has held leadership roles in organizations such
as the National Association for School-University
Partnerships and the American Educational Research
Association. Her work has significantly influenced the
national landscape of school-university partnerships
and teacher education. Dr. Burns has designed
award-winning teacher education programs and
received national recognition for her impact on urban
education. With nearly 100 publications, including
five books, and more than 150 presentations, she is a
prolific scholar and leader in her field. Dr. Burns has
delivered keynote addresses across the United States
and internationally. Throughout her career, she

has been a steadfast advocate for the crucial

role of school-university partnerships in preparing
high-quality teachers and addressing the national
teacher shortage.

ATE TEACHER EDUCATOR STANDARDS (3rd edition)

David Byrd, PhD, currently is a professor in the
College of Education at the University of Rhode

Island. Previously he served as Director of the School
of Education at the University of Rhode Island

from 2004-2019. He has authored over 40 articles,
books, and chapters. He is co-author of Methods for
Effective Teaching, which has been recently reissued

by Pearson in a 9th edition. His publications include
“Types of Partnerships” in Collaborative Leadership

in Action; Partnering for Success in Schools, Teacher
College Press and the “Role of Supervision in Teacher
Development” in Supervising Student Teachers: Issues,
Perspectives, and Future Directions for Field-Based
Teacher Education, Sense Publishers. He has also
published chapters in both the Handbook and Research
on Teacher Education and the Handbook of Research

on Supervision, both published by Macmillan. Dr. Byrd
co-edited the Teacher Education Yearbook series.
Currently he serves as a co-editor of the 4th edition of
the ATE's Handbook of Research on Teacher Education.
He has secured grants and projects exceeding 15
million dollars to support educator preparation and
school improvement.

Marie Byrd, EdD, is an Associate Professor in
Educational Leadership and Policy Studies at the
University of South Florida, with previous professional
experience in Initial Teacher Preparation. She has
fifteen years of service in the Miami-Date County,
Florida public schools as a teacher and administrator.
Her published scholarship centers on the extensive
topic of research-based best practices that foster
academic, cultural, social, and emotional student
success in socioeconomically, racially/ethnically,

and culturally diverse school communities. Through

a critical exploration of concepts, such as leader

and teacher cultural competence and social and
emotional development, she brings attention to the
need for a paradigm shift in the roles of effective
teaching and leading in diverse school communities.
Dr. Byrd is a former board member of the Association
of Teacher Educators as well as the president and
board member of the Southern Regional Association
of Teacher Educators and the Florida Association of
Teacher Educators.
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Thomas R. Conway, EdD, Associate Dean of the
College of Education at Kutztown University, is

an active scholar in teacher education. One of

his main research areas has been centered on
improving the triad relationship among the mentor
teacher, teacher candidate intern, and university
supervisor. With two colleagues, he co-edited two
books that provide exemplars for the field, Engaged
Clinical Practice: Preparing Mentor Teachers (2021)
and University-Based Educators to Support Teacher
Candidate Learning and Collaborative Models for
Clinical Practice: Reflections from the Field (2021).

He is a current member of the ATE Board of
Directors representing Colleges and Universities
and has served on numerous conference planning
committees, taskforces, and the Commission

on Advocacy. He also serves as President of the
Pennsylvania Association of Colleges and Teacher
Educators (PAC-TE) and has been the co-editor of
The Pennsylvania Educator since 2019.

Heather K. Dillard, EdD, is an Associate Professor
in the College of Education at Middle Tennessee
State University. She teaches in both the Secondary
Education undergraduate program with Residency
Teacher candidates and the Assessment, Learning,
and School Improvement, EdD program. Her
primary research involves Professional Learning
Communities. She writes a quarterly column in

the All Things PLC Magazine, has published several
articles and chapters, and has co-authored a book
with Dr. Terry Goodin titled Mindset for Success: The
Powerful Partnership between Problem-Based Learning
and PLC at Work. Along with the other Residency |
faculty, she was the finalist for ATE's Outstanding
Program Award in 2017.

Robert Fisher, EdD, is a Professor Emeritus at
the College of Education, Illinois State University,
in Normal, IL. Dr. Fisher began his career as a
secondary school physics teacher. With a doctoral
degree from the University of Nebraska, he began
a career as a teacher educator at lllinois State
University in 1973 teaching at the undergraduate
and graduate levels. He also held administrative
positions and directed funded projects in science
education and teacher education. Dr. Fisher has
been a member of ATE for more than 40 years. He
has been a member of the ATE commissions and
committees that have developed the teacher
educator standards since 1993.
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Allison Freed, PhD, is an Assistant Professor of
Instructional Technology and the Instructional
Technology graduate program coordinator at the
University of Central Arkansas. She earned her

PhD in Educational Psychology and Educational
Technology at Michigan State University. Over the
last 16 years, she has taught high school science,
special education, and undergraduate and graduate
teacher education. Her teaching and research
interests are focused on using technology to build
global competence and international partnerships
through Collaborative Online International Learning
(COIL) experiences and humanizing online learning
spaces through technology tools and the Community
of Inquiry instructional design model.

Stephanie Furuta, PhD, is a Specialist at the
University of Hawai i at Manoa (UHM). Dr. Furuta

is a teacher educator with interests and expertise

in elementary literacy, mentoring, and Professional
Development Schools. Dr. Furuta was an elementary
school teacher for 11 years in the Leeward District
of O"ahu, and a District Resource Teacher for four
years where she supported special education
programs for one year, and beginning teachers as

a New Teacher Advisor for three years. Dr. Fruta
joined UHM’s Master of Education in Teaching
program in 2008 working with K-12 teacher
candidates and classroom teachers. She was a
cohort coordinator, clinical supervisor, course
instructor, and research advisor. She continues to
teach graduate courses in elementary school literacy
and teacher action research and advise graduate
students. She is currently the Program Director of
Graduate and Non-Licensure Programs in the School
of Teacher Education. She was recognized with the
University's Presidential Citation for Meritorious
Teaching in 2022.

Nancy P. Gallavan, PhD, Professor Emerita,
University of Central Arkansas, is a teacher
educator with 50 years of experience; 20 years

in elementary/middle school classrooms and 30
years in higher education. Her expertise includes
cultural competence, social studies education,
classroom assessment, clinical supervision, and
research and writing. Dr. Gallavan has authored/
edited 20+ books and 200+ chapters and articles.
She has received college and university awards

in teaching, scholarship, service, diversity, and
doctoral leadership, specifically the Phi Delta Kappa
dissertation award and induction into the Phi Kappa
Phi Honor Society and the inaugural Kappa Delta

PAGE 19



Pi Eleanor Roosevelt Legacy Chapter. Dr. Gallavan
served as editor of the ArATE Journal, associate editor
of ATE Action in Teacher Educator, and co-editor of
seven volumes of the ATE Yearbook. The ATE 2013-
14 President, Dr. Gallavan has chaired multiple
standing committees, commissions, and planning
committees; co-chairs Emerging Scholars, and
received the ATE Distinguished Member, Mentoring,
and Teacher Educator Awards. Additionally, Dr.
Gallavan is an instructional/life coach. Dr. Gallavan
co-chaired the ATE Commission to Re-examine the
Teacher Educator Standards that co-authored this
product.

Romena M. Garrett Holbert, PhD, is a Professor
of Teacher Education at Wright State University in
Dayton, Ohio. Dr. Holbert specializes in educator
development and fostering classroom communities
across the career span. Her work emphasizes

the integration of trauma-informed practices,
pedagogies of care, and advocacy-based approaches
to support educators in creating inclusive and
collaborative learning environments. Dr. Holbert's
teaching and scholarship aim to prepare educators
for diverse and evolving educational contexts.

Laveria F. Hutchison, EdD, is an Associate Professor
of Literacy Education in the College of Education at
the University of Houston. She is a teacher educator
who conducts research that connects literacy with
practical instruction. Dr. Hutchison’s research areas
relate to cognitive content instruction with specific
strategy use and home literacy that provides parents
with a pathway to assist their children in acquiring
foundational literacy skills. Dr. Hutchison has been
awarded approximately $7.5M in federal grants
from the Department of Education and the National
Science Foundation; she has published in journals
such as the Journal of Adolescent and Adult Literacy
and Literacy Research and Instruction.

Angela Lewis, PhD, is an associate professor of
Early Childhood Education (B-8) for the School of
Education (SOE) at Colorado State University. She

is the Program Coordinator for Early Childhood
Education Teacher Licensure. Dr. Lewis earned her
BA in social sciences from the University of Northern
Colorado, an MA in curriculum and instruction from
the University of Wyoming, and a PhD in curriculum
and instruction from the University of Wyoming.
She minored in qualitative research methodologies
and is a licensed Early Childhood Special Education
Teacher. Her practical teaching experience in an
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inclusive, transdisciplinary setting affirmed her belief
that teaching is a complex and ethical endeavor

and advocates for rigorous and culturally relevant
teacher preparation. Dr. Lewis collaborates with

a network of infant, toddler, preschool, and K-3
settings across Northern Colorado to provide

ECE teacher candidates and in-service teachers
opportunities to explore and develop effective
curricula and instructional strategies, inquiry-
oriented learning and assessments, and reflective
teaching practices. Her research area is teacher
preparation, and she was recently awarded
Outstanding Teacher for the SOE. Dr. Lewis is

an active member of the Association of Teacher
Educators (ATE). She recently served on the

Denver planning committee, is a member of ATE's
Leadership Academy, and serves on the Commission
to Re-examine the ATE's Teacher Educator
Standards.

John R. McConnell, llI, PhD, is Professor and Chair
of the Department of Educational Specialties at
Austin Peay State University. As a teacher educator
with over ten years of experience in continuous
program improvement, research design and
analysis, large secondary data set analysis, and the
use of predictive modeling and other advanced
analytics, Dr. McConnell became his college’s

first Associate Dean, leading to a successful
reaccreditation outcome with special recognition
for advanced equity and excellence in educator
preparation and the creation of the university's
first doctoral program (in educational leadership).
With others, he has authored Introductory Statistics:
A Contextualized Approach and Age of Inference:
Cultivating a Scientific Mindset, as well as many book
chapters, journal articles, and other published
contributions. In addition to securing over $3.5M in
grants, Dr. McConnell helps oversee a state-funded
tuition-free principal preparation program for over
200 aspiring assistant principals across Tennessee.
Dr. McConnell co-chaired the ATE Commission to
Re-examine the Teacher Educator Standards that co-
authored this product.

Sophia Paljevic, MSEd, is an Educational Consultant
with Educators for Student Success, working in

New York City Public Schools directly with teachers
to improve their practice. As a former classroom
teacher, Ms. Paljevic is passionate about the need
to provide teachers with support. She works with
teachers to build confidence in their teaching to
provide a positive learning experience for their
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students. Ms. Paljevic also works with colleges

to plan and moderate professional development
sessions for local teachers and teacher candidates.
She has served the Association of Teacher Educators
at both the national and state levels as a board
member representing classroom teachers and

has been a member of several commissions at the
national level. Ms. Paljevic is an active researcher

in the field of teacher education; her research
interests include studying teacher experiences

and challenges, teacher retention, and school
community. She has presented her work widely and
has published several articles.

Barbara Purdum-Cassidy, EdD, Associate Clinical
Professor Emerita, Baylor University is a

teacher educator with research interests and areas
of expertise focused on the preparation of

teachers for diverse 21st century classrooms, the
creation of initiatives to advance literacy in teacher
education, and the development and assessment of
mentoring and coaching programs in

education. She has served as editor for three books
focused on urban literacy and has published a
variety of articles in leading refereed journals. Dr.
Purdum-Cassidy currently serves as a member

of the Board of Directors for the Association of
Teachers Educators. She has also served on a variety
of ATE standing committees, commissions, task
forces, initiatives, and planning committees.

LeAnn G. Putney, PhD, Professor Emerita, joined
UNLV in 1997 until 2021. During that time, she

was Graduate Coordinator and Department Chair.
As a qualitative methodologist, she served on

150+ successfully completed doctoral committees
in educational psychology, higher education,
leadership, teaching and learning, hospitality,

and nursing. Dr. Putney has served on numerous
planning committees and commissions for the
Association of Teacher Educators and has presented
at ATE, AERA, and NRMERA conferences. Her
ethnographic research focuses on teachers and
students constructing successful classroom cultures
in K-12 public schools. She has examined teacher
and collective classroom efficacy from a Vygotskian
perspective to illustrate the ways efficacy can

be developed and enhanced through classroom
discursive activity. She has co-authored a book on
Vygotsky's constructs as related to teacher practice
and student learning. Dr. Putney has received
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awards in teaching, research, collaborative work,
and service; she co-founded and co-governs a public
charter school for underserved populations and
mentors educators. Dr. Putney co-chaired the ATE
Commission to Re-examine the Teacher Educator
Standards that co-authored this product.

Jerusalem Rivera-Wilson, PhD, is Professor and
Director of Professional Development and Special
Programs at the Academy for the Advancement

of Teaching, Leadership, and Schools (AATLAS) at
the University at Albany’s School of Education with
more than 30 years of experience. Since joining in
1996, she has served as Senior Faculty Associate and
Director of Clinical Training and Field Experiences,
overseeing clinical components for the Master

of Science in Secondary Education and Teaching
English to Speakers of Other Languages programs.
In addition, she teaches courses in educational
psychology, assessment, and teacher education. Her
research interests include progressive education,
professional learning for educators, and alternative
assessment practices. Jerry received the R. Neal
Appleby Award for Outstanding Teacher Educator
and is actively involved in ATE and the New York
State Association of Teacher Educators (NYSATE) as
the Executive Director.

Carrie Robinson, EdD, Professor Emeritus, in

the Department of Educational Leadership at

New Jersey City University (NJCU) has been active in
ATE for many years. Dr. Robinson served as the ATE
2002-2003 President and has chaired and/or served
on standing committees and commissions as well as
annual meeting and summer conference planning
committees. Active in ATE's Multicultural Education
Special Interest Group (SIG), Dr. Robinson is an ATE
Distinguished Member Award recipient (2010) and a
Hans Olsen Distinguished Teacher Educator Award
recipient (2018). Currently, she is serving on the
Nominations and Elections Standing Committee and
is @ member of the Inquiry Initiative Opportunity
Gaps in Equitable Literacy Instruction Crew. Dr.
Robinson is also a design and delivery team member
of the Induction System for New (Education)
Professors (ISNP). ISNP offers professional support,
information, experiences, and mentoring to assist
beginning teacher education faculty with key areas
of the professorial induction process.
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Douglas W. Rogers, EdD, Associate Professor Emeritus
in the School of Education, Baylor University, served

as director of the Center for Educational Media

and Technology for 15 years; as associate dean for
undergraduate programs, and student information
services for 12 years; and as interim dean for one year
during his 37-year career. Most recently he recognized
as the Jason Kinsey Award (2023) winner for exceptional
service to NAPDS and for promoting the growth of the
professional development schools in the United States.
Dr. Rogers has served on multiple ATE conference
planning committees and currently serves as one of the
co-directors for the ATE Inquiry Initiative.

Rachelle Meyer Rogers, EdD, is Clinical Professor in
the School of Education at Baylor University and serves
as the Graduate Program Director for the Department
of Curriculum & Instruction. Dr. Rogers has been
recognized twice for her outstanding teaching

at Baylor University. She received the ATE 2007
Distinguished Dissertation in Teacher Education Award
with her research on lesson study and has continued
to research in this area. As a boundary-spanning
educator, her research interests also include school-
university partnerships and Professional Development
Schools. Dr. Rogers has served on editorial review
boards and received the 2019 National Council of
Teachers of Mathematics (NCTM) outstanding journal
publication award. Dr. Rogers served as the 2022-2023
President of the Association of Teacher Educators and
put into action the inaugural ATE Inquiry Initiative. She
appointed the Commission to Re-examine the Teacher
Educator Standards and co-authored this product.

Valerie Wright, PhD, Professor, Saint Leo University,
Florida, has been an educator for 36 years. Dr. Wright's
area of expertise is Curriculum and Instruction with

an emphasis in Reading/Language Arts. Currently, she
is the ATE Second Vice President and will serve as ATE
President in 2026-2027. Dr. Wright has served on the
ATE Board of Directors previously as the Council of
Unit Presidents (CUP) Liaison and is a past chair of the
CUP Executive Board. In addition, she is the Executive
Secretary for SRATE and the Executive Director for

the Florida Association of Teacher Educators. At Saint
Leo, Dr. Wright has held several leadership roles, such
as Senate President, chair of the Undergraduate and
Graduate Curriculum Committees and the Promotion
and Tenure Committee, and advisor for two student
organizations: the Florida Future Educators of America
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and Delta Epsilon Sigma. Dr. Wright has also proudly
served as Union President for the United Faculty of
Saint Leo University (UFSLU).

Shaoan Zhang, PhD, Professor of Teacher Education at
the University of Nevada, Las Vegas, is an experienced
educator with 41 years spanning K-12 and higher
education. Dr. Zhang has expertise as a researcher

in teacher self-disclosure, teacher preparation,
professional development, constructivist learning
environments, and STEM education. He has published
over 40 refereed journal articles, authored multiple
book chapters, and presented extensively at national
and international conferences, including AERA and ATE.
Dr. Zhang has led significant funded projects, including
National Science Foundation grants, emphasizing
STEM pathways for underrepresented groups and
constructivist learning strategies. He has served in
leadership roles such as Senior Editor for Action in
Teacher Education and as Chair of the Association of
Teacher Educators (ATE) Research Committee. As a
mentor, he has guided numerous doctoral students and
graduate assistants, fostering the next generation of
educational researchers and practitioners. Dr. Zhang's
work continues to shape national and international
dialogues on teacher education practices and
innovations in educational research.

The release of the ATE Teacher Educator Standards
(3rd edition) is the result of visionary leadership and
collaborative scholarship driven by then-ATE President
Dr. Rachelle M. Rogers and Commission co-chairs Drs.
John R. McConnell, Nancy P. Gallavan, and LeAnn G.
Putney. Together, the appointing President and co-
chairs brought a powerful blend of expertise to the
three-year initiative. Their collective vision resulted

in a set of Standards that are dynamic, research-
informed and designed to elevate the profession and
equip teacher educators to meet the challenges and
opportunities of a rapidly evolving educational world.
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Association for Advancing Quality in Educator Preparation

Connie Malin, Chief Educational Officer
Innovations International Charter School of Nevada
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